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INTRODUCTION

BACKGROUND ON OHIO'S SCHOOL CONFLICT MANAGEMENT INITIATIVE

Ohio’s School Conflict Management Initiative was established in 1994 as a joint partnership
between the Ohio Department of Education (ODE) and the Ohio Commission on Dispute
Resolution and Conflict Management (the Commission). The Initiative awards grants to
elementary, middle, and high schools across Ohio to implement conflict management programs.
The grant program includes training, resources, and funding. The primary purpose of the
Initiative is to assist schools in institutionalizing the skills and concepts of conflict management
as established and accepted elements of the school culture. The ultimate objective is to enhance
the school climate by reducing barriers to teaching and learning and thereby improve academic
achievement.

Each school that receives a grant sends selected staff to a comprehensive training workshop and
receives follow-up technical support to assist with program design, implementation, and
evaluation. Staff-development skill-building videos are also provided to each grantee. The grant
program addresses four levels of intervention: school culture, pedagogy, curricula, and student
conduct. As part of the grant program, selected elementary, middle and high schools receive a
four-volume set of Resource Guides that contain age-appropriate, subject-appropriate lessons,
activities, strategies, and evaluation tools. The Resource Guides are the primary tool used by
schools to infuse conflict management skills into school culture and existing classroom curricula.
Student conduct and conflict management as a classroom management strategy are other
elements of the grant program and are both addressed in the Resource Guides.

2002 RESOURCE GUIDES

The 2002 Resource Guides are divided into three sections. The first two-volume section (a K-8
volume and a 7-12 volume) includes hundreds of age-appropriate lessons organized by academic
subject, grade level, and indexed, where appropriate, by topics for Ohio proficiency test
preparation. Lessons also are cross-indexed according to the conflict concept each lesson
addresses, such as understanding conflict, feelings and emotions, anger management, etc. The
organizational structure of these volumes and the lesson format are based on interviews and a
focus group of teachers and conflict resolution professionals.

The second section, the Administration Guide, is for building-level administrators and/or
individuals responsible for coordinating their building-level conflict management programs. It
covers topics related to structural change such as building-level disciplinary procedures, mission
statements, conflict management as a classroom management tool, parent information, bullying
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prevention, etc. The third section, the Evaluation Guide, focuses on methods that can be used by
school grantees to evaluate program effectiveness and to assess program impact at the building
level.

The 2002 revision of the Resource Guides was directed by staff of the Commission and the
School Conflict Management Initiative at ODE. Content development of the first three volumes
of the Resource Guides was provided by Lorz Communications, Inc., with Robert Maher, of
Federal Hocking Schools, and Debbie Phillips, of Appalachian Peace and Justice Network.
Debbie Phillips compiled the Administration Guide, based in part on work by Penelope Senyak,
of OnTasc. The Evaluation Guide was compiled by Tricia Jones, Ph.D., of Temple University,
an Dan Kmitta, Ed.D., of the University of Idaho.

This four-volume set of Resource Guides has been compiled with input from hundreds of
individuals and organizations who have authored and/or published many of these materials
elsewhere. These contributors have graciously allowed their work to be adapted and/or
reproduced in these volumes.

All readers and users of these Resource Guides are encouraged to evaluate their effectiveness,
and to submit recommendations for future improvement. User feedback forms are provided for
this purpose in the Conflict Management for Teachers Section of the K-8 and 7-12 Resource
Guides.
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Overview

This manual is intended to help educators and/or evaluators conduct evaluations of their conflict
resolution education programs. Because much of the funding from the Ohio Commission on
Dispute Resolution and Conflict Management and the Ohio Department of Education support
school programs we have placed the most attention on helping you evaluate those kinds of
programs.

We have prepared the manual as a workbook so that it should be easy to use. Throughout the
beginning parts of the manual we have included some worksheets to help you identify the
program goals and evaluation goals you want to emphasize. When we provide copies of
questionnaires and interview questions we have presented them so you can simply copy the
forms from the book and use them in your school.

As you begin to use this manual, please remember that any attempt you make to evaluate your
CRE program is a step in the right direction. You may not initially be able to do the kind of
comprehensive evaluation you aspire to do, but you should be able to provide valuable
information to the most important questions.

For more information on evaluation and assessment or on creating a comprehensive school
conflict management program, please visit the Commission’s web site at www.state.oh.us/cdr/
and go to schools.
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3. | CAN TELL SOMEONE HOW | FEEL WITHOUT HURTING

THEM.
STRONGLY|DISAGREE |DON'T AGREE |STRONGLY
DISAGREE KNOW AGREE

4. | WOULD RATHER TALK THAN FIGHT OVER A PROBLEM

STRONGLY|DISAGREE |DON'T AGREE |STRONGLY
DISAGREE KNOW AGREE

5. | TRY TO STOP MY FRIENDS FROM FIGHTING.
STRONGLY|DISAGREE |DON'T AGREE |STRONGLY
DISAGREE KNOW AGREE

6. | DO NOT LIKE FIGHTING.

STRONGLY|DISAGREE |DON'T AGREE |STRONGLY
DISAGREE KNOW AGREE

7. | LIKE TO WORK WITH ALL MY TEACHERS AT SCHOOL.

STRONGLY
DISAGREE

DISAGREE

DON'T
KNOW

‘AGREE

STRONGLY
AGREE
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8. | DO NOT MAKE FUN OF OTHER KIDS

Department of
Education

STRONGLY|DISAGREE |DON'T AGREE |STRONGLY
DISAGREE KNOW AGREE

9. 1 DO NOT CALL PEOPLE NAMES.

STRONGLY|DISAGREE |DON'T AGREE |STRONGLY
DISAGREE KNOW AGREE

10. MY SCHOOL IS SAFE.

STRONGLY|DISAGREE |DON'T AGREE |STRONGLY
DISAGREE KNOW AGREE

11. MY PARENTS HELP OUT AT THE SCHOOL.
STRONGLY|DISAGREE |DON'T AGREE |STRONGLY
DISAGREE KNOW AGREE

12. TEACHERS SHOULD NOT PADDLE STUDENTS

STRONGLY
DISAGREE

DISAGREE

DON'T

AGREE
KNOW

STRONGLY
AGREE
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13. | LIKE TO DO SCHOOLWORK WITH OTHER KIDS IN MY

CLASS
STRONGLY|DISAGREE |DON'T AGREE |STRONGLY
DISAGREE KNOW AGREE
14. 1 BEHAVE WELL IN SCHOOL.
STRONGLY|DISAGREE |DON'T AGREE |STRONGLY
DISAGREE KNOW AGREE

15. ALL MY FRIENDS BEHAVE WELL IN SCHOOL.

STRONGLY
DISAGREE

DISAGREE

DON'T
KNOW

‘AGREE

STRONGLY
AGREE
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Student Conflict Perception and Attitude Scales
Grades 6-9

The purpose of the survey is to discover changes in attitudes related to conflict resolution education in
your school. Please be certain to answer each response. (ALL RESPONSES WILL REMAIN
CONFIDENTIAL)PIlease respond to each question as quickly and honestly as possible.

A. How common are each of the following discipline problems in your school? (Note: Zero per day is
considered Not at all Common and five or more incidents per day as Very Common.)

1. Verbal harassment
(cussing, capping, name calling, threats)

2. Nonverbal harassment
(dirty looks, giving the finger)

3. Physical Harassment
(pushing, fighting, hitting)

4. Insubordinate
(talking back, refusing to listen, arguing)

5. Disruptive behavior
(talking while you lecture or
give instructions in class, tapping on desk)

Using the scale where:

1=strongly disagree
2=disagree

3=don't know
4=agree

5=strongly agree

Please answer the following questions.

| believe that group work helps people learn how
to resolve conflicts more constructively. 1 2 3 4 5

My friends and | work as a team to help peers 1 2 3 4 5
with discipline problems in our school.

| can express my approval or disapproval of a
person’s behavior without expressing judgement

EVALUATION GUIDE D
© Copyright 2002 ODE/OCDRCM

162



DISPUTE RESOLUTION &
CONFLICT MANAGEMENT

about the person.

[~4 OHIO COMMISSION ON SCHOOL CONFLICT MANAGEMENT: A Comprehensive Approach
Y

| encourage people to talk their problems out
with each other.

I do not tolerate harrassment in my presence

I enjoy working with our teachers on
schoolwide projects.

I like to work with my peers on schoolwide
projects.

| believe a good way to prevent violence is to
create a peaceful and safe environment.

| do not tolerate name calling in my presence.
There are no excuses for using violence.
I am not threatened by conflict.

- lexpectall my peers to exhibit appropriate
behaviors.

18. | believe that you can learn how to handle
conflict in constructive ways.

19. Conflicts can be resolved so everyone benefits.

Department of

Education
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Student Conflict Perception and Attitude Scales
Grades 10-12

The purpose of the survey is to discover changes in attitudes related to conflict resolution education in
your school. Please be certain to answer each response. (ALL RESPONSES WILL REMAIN
CONFIDENTIAL)PIease respond to each question as quickly and honestly as possible.

A. How common are each of the following discipline problems in your school? (Note: Zero per day is
considered Not at all Common and five or more incidents per day as Very Common.)

1. Verbal harassment
(cussing, capping, name calling, threats)

2. Nonverbal harassment
(dirty looks, giving the finger)

3. Physical Harassment
(pushing, fighting, hitting)

4. Insubordinate
(talking back, refusing to listen, arguing)

5. Disruptive behavior
(talking while you lecture or
give instructions in class, tapping on desk)

Using the scale where:

1=strongly disagree
2=disagree

3=don't know
4=agree

5=strongly agree

Please answer the following questions.

6. | believe that group work helps people learn how
to resolve conflicts more constructively. 1 2 3 4 5

7. My friends and | work as a team to help peers 1 2 3 4 5
with discipline problems in our school.

8. | can express my approval or disapproval of a
person’s behavior without expressing judgement
about the person. 1 2 3 4 5

EVALUATION GUIDE D
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9. I encourage people to talk their problems out
with each other. 1 2 3 4 5

10. | do not tolerate harrassment in my presence 1 2 3 4 5

11. I enjoy working with our teachers on

schoolwide projects. 1 2 3 4 5
12. 1 like to work with my peers on schoolwide projects. 1 2 3 4 5
13. | believe a good way to prevent violence is to 1 2 3 4 5

create a peaceful and safe environment.

14. | do not tolerate name calling in my presence. 1 2 3 4 5
15. There are no excuses for using violence. 1 2 3 4 5
16. 1 do not believe in the use of corporal punishment. 1 2 3 4 5
17. | count the parents as allies in our school. 1 2 3 4 5
18. | do not tolerate fighting in my presence. 1 2 3 4 5
19. I like to be involved in school community projects

like service learning. 1 2 3 4 5
20. I am not threatened by conflict. 1 2 3 4 5
21. Knowing the motivation of someone’s misbehavior 1 2 3 4 5

would help me to correct the behavior.

22. In my school many discipline problems are stopped 1 2 3 4 5
before they become serious problems.

23. | believe parental involvement is essential in 1 2 3 4 5
establishing appropriate student behavior.

24. | expect my peers to exhibit appropriate behaviors. 1 2 3 4 5
25. My school offers a safe learning environment
for all students. 1 2 3 4 5
26. It is essential that students be involved in the
creation of some of the school rules. 1 2 3 4 5
27. | believe that you can learn how to handle 1 2 3 4 5

conflict in constructive ways.

28. Conflicts can be resolved so everyone benefits. 1 2 3 4 5

EVALUATION GUIDE D
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NAME

Conflict Resolution Basic Knowledge Test

GRADES 3-5.

True False (15 Points)
CIRCLE T FOR TRUE AND F FOR FALSE.

1.

2.

9.

CONFLICTS HAPPEN ALL THE TIME.

TALKING IS A GOOD WAY TO END A CONFLICT.

FIGHTING IS A GOOD WAY TO END A CONFLICT.

CONFLICTS ARE PART OF NATURE .

MEDIATION IS A NEW WAY TO FIGHT.

ITISBETTER TO TALK WHEN YOU ARE NOT ANGRY.

WE SHOULD NOT BE VIOLENT TO EACH OTHER.

VIOLENCE HURTS PEOPLE AND THAT IS GOOD.

TALKING IS BETTER THAN HITTING.

10.YOU CAN HAVE A CONFLICT OVER ANYTHING.

11. A CONFLICT IS A PROBLEM BETWEEN PEOPLE.

12. CONFLICT RESOLUTION IS ALSO PROBLEM SOLVING.

13. ONLY TWO PEOPLE CAN NEGOTIATE.

14. THERE ARE THREE OR MORE PEOPLE IN A MEDIATION. T

EVALUATION GUIDE
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NAME

Conflict Resolution Basic Knowledge Test
(Middle School)

Circle T for True or F for False for the following statements

1. Mediation uses a third person to help solve a problem. T F
2. Negotiation is always used to end a fight. T F
3. Fighting is a type of conflict resolution. T F
4. Arbitration uses a judge to make a binding resolution between disputants. T F
5. An | statement demonstrates that one is owning what they are saying. T F
6. Reflective listening is also used to convey understanding. T F

7. One of the rules of a mediation is that only the mediator talks during the
mediation. T F

8. History has demonstrated that humanity uses violent conflict resolution

more often than nonviolent conflict resolution. T F
9. Only people of the same race can use mediation. T F
10. Peer mediation requires two mediators. T F
11. Conflict has never produced anything good. T F
12. Conflict is something that is natural and inevitable. T F
13. You can break up a fight using mediation T F
14. Only the smart kids are mediators T F
15. Negotiation skills are something that you can always use. T F
16. Conflict has many faces but fighting is the only way to resolve a conflict. T F
EVALUATION GUIDE ——————————————————
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High School Conflict Resolution Knowledge Test
25 Points

Name
Date

Multiple Choice (1 Point Each)
Please circle the one correct answer.

1. The process by which a third party is asked to resolve a dispute between two parties is called

negotiation
arbitration
mediation
exhoneration

2. The process by which an agreed upon expert or judge is asked to resolve a dispute between to
or more parties is called.

trial
litigation
mediation
arbitration

3. The process by which two people discuss and reach an agreement over some dispute is called.

negotiation
aggitation
litigation
arbitration

4. The process by which groups of people resolve a dispute is known as

11. group arbitration.

12. group problem solving
13. group trial resolution
14. group negotiation

EVALUATION GUIDE D
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5. The technique that is used during mediation when two disputants have reached some type of
impasse and the mediator/s discuss options with the disputants separate from each other is called.

cooe

(op)

o0 o

~

oo o

[0}

o0 o

[(e]

o0 oW

o0 o

caucasing
canvassing
collecting
converting

. The mediation cadre should be composed of

all the smart kids in school

all the atheletes and cheerleaders

all the students should be represented
all the members of the city you live

. The central role of the mediator is to

guide the disputants to a mutual resolution
guide the disputants to good lawyers
guide the disputants into suspensions
guide the disputants to a the right answer

. One role of the co-mediator is to

assist the mediator in the paperwork.

assist the mediator in blaming the disputants.
assist the mediator is suspending the disputants.
assist the mediator in shaming the disputants

. Mediation can best be used to resolve which one of the following disputes

non-violent arguments between two or more disputants.
violent arguments between multiple disputants

already supended disputants who want back into school
disputants expelled for fighting

. Negotiation can be used to resolve which one of the following disputes

a long standing feud between disputants

short term conflict between two people

short but violent exchange between gangs

long term violent exchanges between two people

EVALUATION GUIDE D
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Fill In The Blank (1 Point Each). Write the correct answer in the space provided.
What are the six steps to the mediation process

11.
12.
13.
14.
15.
16.

What are the ground rules to any mediation

17.

18.

19.

20.

Short Answer: (1 Point Each)
Convert the following into “I”” statements.

You are such an idiot dating that guy.

I heard a rumor that Berry and Linda are dating.

I think you are a real dog.

You should never have been elected team captian.

What a wimp.
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Parent’s Conflict Perception and Attitude Scales

The purpose of the survey is to discover changes in attitudes related to conflict resolution education in
your child’s school. Please be certain to answer each response. (ALL RESPONSES WILL REMAIN
CONFIDENTIAL)PIease respond to each question as quickly and honestly as possible.

A. How common are each of the following discipline problems in your school? (Note: Zero per day is
considered Not at all Common and five or more incidents per day as Very Common.)

1. Verbal harassment
(cussing, capping, name calling, threats)

2. Nonverbal harassment
(dirty looks, giving the finger)

3. Physical Harassment
(pushing, fighting, hitting)

4. Insubordinate
(talking back, refusing to listen, arguing)

5. Disruptive behavior
(talking while you lecture or
give instructions in class, tapping on desk)

Using the scale where:

1=strongly disagree
2=disagree

3=don't know
4=agree

5=strongly agree

Please answer the following questions.

6. | believe that group work helps people learn how

to resolve conflicts more constructively. 1 2 3 4 5
7. 1 work with other parents to correct , 1 2 3 4 5
discipline problems in our school.

8. | can express my approval or disapproval of a

person’s behavior without expressing judgement

about the person. 1 2 3 4 5

9. I encourage people to talk their problems out
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10. I do not tolerate harrassment in my presence

11. | enjoy working with our students on schoolwide

projects.

12. 1 like to work with our teachers on schoolwide

projects.

13. I believe a good way to prevent violence is to
create a peaceful and safe environment.

14. 1 do not tolerate name calling in my presence.

15. There are no excuses for using violence.

16. | do not believe in the use of corporal punishment.

I count myself and other parents as allies

in our school.

18. I do not tolerate fighting in my presence.

I like to be involved in school community
projects like service learning.

20. I am not threatened by conflict.

21. Knowing the motivation of a person's misbehavior

would help me to correct the behavior.

22. In my school many discipline problems are stopped

before they become serious problems.

23. | believe parental involvement is essential in
establishing appropriate student behavior.

24. | expect all people to exhibit appropriate behaviors.

25. My room offers a safe learning environment for

all students.

26. It is essential that students be involved in the
creation of some of the classroom rules.

27. | believe that you can learn how to handle
conflict in constructive ways.

28. Conflicts can be resolved so everyone benefits.
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Teacher Conflict Perception and Attitude Scales

The purpose of the survey is to discover perceptions and attitudes about conflict in your school. Please be
certain to answer each response. (ALL RESPONSES WILL REMAIN CONFIDENTIAL) Please

respond to each question as quickly and honestly as possible.

A. How common are each of the following discipline problems in your school? (Note: Zero per day is
considered Not at all Common and five or more incidents per day as Very Common.)

1. Verbal harassment
(cussing, capping, name calling, threats)

2. Nonverbal harassment
(dirty looks, giving the finger)

3. Physical Harassment
(pushing, fighting, hitting)

4. Insubordinate
(talking back, refusing to listen, arguing)

5. Disruptive behavior
(talking while you lecture or
give instructions in class, tapping on desk)

Using the scale where:

1=strongly disagree
2=disagree

3=don't know
4=agree

5=strongly agree

Please answer the following questions.

6. | believe that group work helps people learn how

to resolve conflicts more constructively. 1 2

7. My colleagues and | work as a team to correct , 1 2

discipline problems in our school.

8. | can express my approval or disapproval of a

person’s behavior without expressing judgement about

the person. 1 2

9. I encourage people to talk their problems out with

each other. 1 2
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10. | do not tolerate harassment in my presence.

11. I enjoy working with our students on
schoolwide projects.

12. 1 like to work with my colleagues on
schoolwide projects.

13. | believe a good way to prevent violence is to
create a peaceful and safe environment.

14. | do not tolerate name calling in my presence.

15. There are no excuses for using violence.

16. 1 do not believe in the use of corporal punishment.
17. 1 count the parents as allies in our school.

18. I do not tolerate fighting in my presence.

19. I like to be involved in school community
projects like service learning.

20. I am not threatened by conflict.

21. Knowing the motivation of a person's
misbehavior would help me to correct the behavior.

22. In my school many discipline problems are
stopped before they become serious problems.

23. | believe parental involvement is essential in
establishing appropriate student behavior.

24. | expect all people to exhibit appropriate behaviors.

25. My room offers a safe learning environment
for all students.

26. It is essential that students be involved in the
creation of some of the classroom rules.

27. | believe that you can learn how to handle
conflict in constructive ways.

28. Conflicts can be resolved so everyone benefits.
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Teacher Observation Form

Student’s Name Date

Teacher’s Name School

For the following items, rate the student’s performance on the following scale.
4 = excellent ability
3 = average ability
2 = below average ability
1 = poor ability
9 = don’t know

1. The student is aware of his/her emotions.

N

. The student is able to articulate how s/he is feeling.
3. The student seems able to read correctly others’
nonverbal communication.
4. The student responds empathically to others.
5. The student is able to calm himself/herself when angry.
6. When in poor spirits, the student tries to get in a better mood.

7. The student is able to control his/her impulse to react immediately.

8. The student utilizes constructive conflict management skills when
s/he has disputes with other students.

9. The student is respectful to other students and teachers

10. The student demonstrates heightened self-confidence/self-esteem.

11. The student fits in well with the class, is a part of the class community.
12. The student has a good sense of how others are feeling.

13. The student instigates conflict with others (check the one that applies).

frequently occasionally very rarely never
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Parent Feedback Form

(please print)
Child’s Name Date

Child’s School Child’s Teacher

Your Relationship to Child (please check): [] mother  [] father (] guardian

Basic Information: Please provide the following information about your child’s family.

Number of children in household:

Ages of children in household: Child #1:
Child #2:
Child #3:
Child #4: (add more if necessary)

We are interested in your thoughts about your child’s behavior. For the following items,
please rate your child’s behavior using the following scale.

4 = excellent ability

3 = average ability

2 = below average ability

1 = poor ability

9 = don’t know

1. My child is aware of his/her emotions.

N

. My child is able to articulate how s/he is feeling.
3. My child seems able to read correctly others’
nonverbal communication (body language).
4. My child responds empathically to others.
5. My child is able to calm himself/herself when angry.
6. When in poor spirits, my child tries to get in a better mood.

7. My child is able to control his/her impulse to react immediately.

8. My child uses constructive conflict management skills when
s/he has disputes with siblings or friends.
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9. My child is respectful to siblings, friends, and parents.

10. My child has good self-confidence/self-esteem.

11. My child has a good sense of how others are feeling.

12. My child instigates conflict with others (check the one that applies).

frequently occasionally very rarely never

Finally, we are interested in your thoughts about your child’s general temperament. On
each of the following items, please place an “X” in the space that you feel best describes
your child.

Example: Happy - X ; ; ; ; Sad
My child is:
Active ; ; ; ; , ; Passive
Aggressive ; ; ; ; ; ; Not Aggressive
Bad ; ; ; , , ; Good
Easy ; ; ; ; ; ; Difficult
Friendly ; ; ; ; ; ; Unfriendly
Happy ; ; ; ; ; ; Sad
Not impulsive ; ; ; ; ; ; Impulsive
Optimistic ; ; ; ; ; ; Pessimistic
Relaxed ; , , , , ; Anxious
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Peer Mediator Experiences

Please take a few minutes to think about and respond to each of the following questions. If you
need more space, use the back of the sheet, or ask for an extra piece of paper. As always, your
responses will be kept anonymous and confidential.

1. What did you learn from the peer mediation program that has changed the way you handle
conflict now?

2. In general, what do the other kids think of the peer mediators and the whole idea of the peer
mediation program?

3. What do you think the teachers think of the program?
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4. What would you tell other kids interested in becoming peer mediators?

5. Since you’ve been a peer mediator, how have you changed?

6. Have your ideas about what you’d like to do with your life changed since you’ve been a peer
mediator? If so, in what way?

7. Are you more or less involved in school activities since you’ve been a peer mediator?
Explain.
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Is it OK?

Directions: These questions ask you whether you think certain behaviors are WRONG or are
OK. Circle the answer that best describes what you think. Circle only one answer.

1. Suppose a boy says something bad to another boy named John.

A) Is it OK for John to scream at him?

REALLY OK SORT OF OK SORT OF WRONG REALLY WRONG
B) Is it OK for John to hit him?

REALLY OK SORT OF OK SORT OF WRONG REALLY WRONG
2. Suppose a boy says something bad to a girl.

A) Is it wrong for the girl to scream at him?

REALLY WRONG  SORT OF WRONG SORT OF OK REALLY OK

B) Is it wrong for the girl to hit him?
REALLY WRONG SORT OF WRONG SORT OF OK REALLY OK

3. Suppose a girl says something bad to another girl named Mary.

A) Is it OK for Mary to scream at her?

REALLY OK SORT OF OK SORT OF WRONG REALLY WRONG

B) Is it OK for Mary to hit her?

REALLY OK SORT OF OK SORT OF WRONG REALLY WRONG
4. Suppose a girl says something bad to a boy.

A) Is it wrong for the boy to scream at her?

REALLY WRONG  SORT OF WRONG SORT OF OK REALLY OK

B) Is it wrong for the boy to hit her?

REALLY WRONG  SORT OF WRONG SORT OF OK REALLY OK

5. Suppose a boy hits another boy named John. Is it wrong for John to hit him back?
REALLY WRONG SORT OF WRONG SORT OF OK REALLY OK
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6. Suppose a boy hits a girl. Is it OK for the girl to hit him back?

REALLY OK SORT OF OK SORT OF WRONG REALLY WRONG

7. Suppose a girl hits another girl named Mary. Is it wrong for Mary to hit her back?
REALLY WRONG SORT OF WRONG SORT OF OK REALLY OK

8. Suppose a girl hits a boy. Is it OK for the boy to hit her back?

REALLY OK SORT OF OK SORT OF WRONG REALLY WRONG

9. It’s wrong to hit other people.

REALLY WRONG  SORT OF WRONG SORT OF OK REALLY OK

10. If you’re mad, it’s OK to say mean things to other people.

REALLY OK SORT OF OK SORT OF WRONG REALLY WRONG

11. It’s OK to yell at others and say bad things.

REALLY OK SORT OF OK SORT OF WRONG REALLY WRONG

12. It’s OK to push or shove other people around if you’re mad.

REALLY OK SORT OF OK SORT OF WRONG REALLY WRONG

13. It’s wrong to say mean things to hurt other people’s feelings.

REALLY WRONG  SORT OF WRONG SORT OF OK REALLY OK

14. It’s wrong to take it out on others by saying mean things when you’re mad.

REALLY WRONG  SORT OF WRONG SORT OF OK REALLY OK

15. It’s wrong to punch and hit and kick other people.

REALLY WRONG  SORT OF WRONG SORT OF OK REALLY OK

16. It’s OK to punch and hit and kick other people just because you’re mad.

REALLY OK SORT OF OK SORT OF WRONG REALLY WRONG
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How Do You Argue?

Use this scale to rate how much you agree with each of the following statements:
1 = Almost Never True
2 = Rarely True
3 = Occasionally True
4 = Often True
5 = Almost Always True

1. 1 am extremely careful to avoid attacking a
person’s intelligence when I attack their ideas. 1 2 3 4 5

2. When someone is stubborn, I use insults to
make them back down. 1 2 3 4 5

3. I try very hard to avoid having other people
feel bad about themselves when I try to
influence them. 1 2 3 4 5

4. When someone refuses to do a task | know is
important, without good reason, I tell them
they are unreasonable. 1 2 3 4 5

5. When others do things | regard as stupid,
| try to be extremely gentle with them. 1 2 3 4 5

6. If a person | am trying to influence really
deserves it, | attack their character. 1 2 3 4 5

7. When someone behaves in ways that are
in very poor taste, | insult them in order
to shock them into proper behavior. 1 2 3 4 5

8. I try to make people feel good about themselves
even when their ideas are stupid. 1 2 3 4 5

9. When people simply will not budge on a
matter of importance | lose my temper and
say rather strong things to them. 1 2 3 4 5

10. When people criticize me | take it in good humor
and do not try to get back at them. 1 2 3 4 5
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11. When someone insults me | get a lot of pleasure
out of really telling them off. 1 2 3 4 5

12. When | dislike someone a lot I try not to show it
in what | say or how | say it. 1 2 3 4 5

13. | like poking fun at people who do stupid things
in order to stimulate their intelligence. 1 2 3 4 5

14. When | attack a person’s ideas
| try not to damage their self-concept. 1 2 3 4 5

15. When 1 try to influence people | make
a great effort not to offend them. 1 2 3 4 5

16. When people do things that are mean or cruel,
| attack their character in order to correct
their behavior. 1 2 3 4 5

17. 1 refuse to participate in arguments
when they involve personal attacks. 1 2 3 4 5

18. When nothing seems to work in trying to
influence someone, | yell and scream in order to
get some movement from them. 1 2 3 4 5

19. When | am not able to argue against an other’s
positions, | try to make them feel defensive
in order to weaken their position. 1 2 3 4 5

20. When an argument shifts to personal attacks,
| try very hard to change the subject. 1 2 3 4 5
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Administration and Scoring Information

How Do You Manage Conflict?
How Would You Solve This Conflict?
How Would You Solve This Conflict?

How Would You Help Solve This Conflict? (friend and classmate
Versions)

Purpose: To measure the conflict orientation of students and their self-reported response to
conflict situations.

Who Completes the Form? Students at all age levels from grades 3-12 can complete these
open-ended measures, but they are best used for grades 3-9.

When Do They Complete the Form? They can complete the form before mediation training,
conflict training, or curriculum infusion. And then they should complete the form at the end of
the semester or year of program implementation.

Special Scoring Instructions and Validity: These open-ended measures have been used in
several studies. These instruments were originally developed and used by Johnson and Johnson
(1996) in their cooperative learning and classroom climate research. Here are simple instructions
to use in administering the questionnaires:
1. Give each student a copy of the three conflict management questionnaires.
2. Students should be seated individually.
3. Each student should have a pencil with a useable eraser.
4. Make sure each student provides all of the information at the top of the questionnaire (date;
first and last name; male or female; teacher; subject; period; school; grade level).
5. Read to the students the following:
- These questionnaires are about how you manage conflict.
This is not a test. There are no right or wrong answers — so please be honest.
All of your responses are confidential. Your individual responses will not be seen by
anyone in this class or in this school or by any of your teachers. The researchers in
Minnesota as part of a national study will compile the questionnaires.
Work on your own on each questionnaire.
If you already completed any of these questionnaires in your other classes, that’s
good. Please complete them again for this class. Your input for this class is very
important.

The coding system that can be used is:
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For the “How Do You Manage Conflict” and “How Would You Solve This Conflict”
scenarios, the same category system was used since both questionnaires assessed the ways in
which students reported dealing with a conflict when they were a disputant.

- Passive aggression — doing something to hurt the other or retaliate, but choosing an
action that was “behind” the other’s back, that occurred without the other knowing
that the action was being taken or by whom.

Physical aggression (initiator) — using physical aggression (pushing, hitting,
kicking, etc.) to hurt the other before the other has been aggressive.

Physical aggression (responding/reciprocating) — using physical aggression to hurt
the other only after the other has used physical aggression to harm you.

Verbal aggression (initiator) — using verbal aggression (name calling, making fun,
verbal put downs) to hurt the other before the other has been aggressive.

Verbal aggression (responding/reciprocating) — using verbal aggression to hurt the
other after the other has used verbal aggression to harm you.

Pro-social withdrawal — walking away from the conflict in order to cool down,
assess the situation, and become better prepared to handle the situation
collaboratively; strategic withdrawal for the purpose of improving collaborative
possibility.

Anti-social withdrawal — walking away from the conflict due to fear, an inability to
confront the conflict or the sense that confrontation will lead to a situation you can’t
handle; non-strategic withdrawal.

Seeking a third party authority impulsively — going to get someone in authority (a
teacher, principal, etc.) to intervene in the conflict, but doing so in a manner that
requests the immediate assistance of the third party even if it interrupts what that
person is doing.

Seeking a third party authority patiently — going to get someone in authority to
intervene in the conflict, but doing so patiently so that you wait politely for the third
party to be available to help.

Seeking third party peer — going to a classmate to ask their assistance in the
conflict.

Constructive Conflict Management/emotional management — working to manage
emotions effectively in the conflict for self (self calming behavior) and other
(recognizing emotional stress in the other, choosing not to emotionally trigger other,
apologizing when appropriate to calm the other).

Constructive Conflict Management/facilitate communication — working to open a
conversation or dialogue with the other party (including using effective listening
behavior).

Constructive Conflict Management/ negotiation and problem solving — actively
becoming involved in negotiation and problem-solving behavior with the other party.
Other - (e.g., get other resources, postpone action on the conflict, write about it in a
diary).
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Investigate rumors — as a third party, enact the role of detective/fact-finder and
investigate whether the rumors about Kelly are true.

Stay Out of the Conflict — regardless of the reason given, decide to stay out of
the conflict and decline the “invitation” from the disputants to become involved.
Suggest Physical Aggression — suggest that one or both parties use physical
aggression to solve their problem.

Facilitate Communication between the parties — get the parties to talk to each
other in a civil way (but do not get involved with substantive issues in the
dispute).

Facilitate Emotional Management of the Conflict — help calm the parties, make
suggestions about how they may feel better about the situation (but do not get
involved with the substantive issues in the dispute).

Facilitate Negotiation/Problem-Solving between the Parties — Act as a
mediator and help the parties to resolve their problem together collaboratively.
Other — Make fun of them, create a group discussion of the problem, get someone
else to act as third party, etc.

Coders independently coded each of the data sets. Calculations using a simple percentage
of agreement between three coders revealed a high level of reliability. For the first questionnaire,
“How do You Manage Conflict”, there were 280 coding possibilities, with 26 coding
disagreements for a 91% agreement rate. For the second questionnaire, “How Would You Solve
This Conflict”, there were 350 coding possibilities, with 33 coding disagreements for a 91%
agreement rate. And, for the third questionnaire, “How Would You Help Solve This Conflict”,
there were 336 coding possibilities, with 35 coding disagreements for a total of 89% agreement
rate.

What Do You Think? (Elementary)
What Do You Think? (Secondary)

Purpose: The first part of this questionnaire (the What Do You Think? Section) measures the
student’s tendency to make hostile attributions about others and to take aggressive action toward
others. The second part of the questionnaire (the What Do You Feel? section) measures the
student’s ability to read others’ emotions, control teir own mood, and strategically express
emotion.

Who Completes the Form? Students from grades 3-5 (for the elementary version) and grades 6-
9 (for the secondary version).
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When Do They Complete the Form? They can complete the form before mediation training,
conflict training, or curriculum infusion. And then they should complete the form at the end of
the semester or year of program implementation.

Special Scoring Instructions and Validity:

Hostile Attribution. In order to measure hostile attribution, students are asked to respond
to brief situations (One for the elementary version and three for the secondary version). For each
situation they were asked to answer two questions: (1) “what would you think?” (to measure
hostile attribution) and (2) “what would you do?” (to measure attribution-related aggression). For
the first question they were presented with four response options that represented different levels
of hostile attribution (e.g., purposive/internal, purposive/external, reactive/internal and
reactive/external) and asked to choose one.

The three scenarios varied in terms physical, verbal, and nonverbal provocation. The
physical provocation situation was, “You are walking down the hall when Terry comes out of a
room and bumps into you very hard”. The verbal provocation situation was, “At lunch one day
you hear Chris talking about your clothes and laughing with a group of kids at the table”. And,
the nonverbal provocation situation was, “In class you notice Pat looking at you a lot.”

Answers to the hostile attribution questions were scored in terms of “1” for
purposive/internal, “2” for purposive/external, “3” for reactive/internal, and “4” for
reactive/external. Scores were summed across the three scenarios. The lower the score, the more
hostile the attribution.

For the second question (What would you do?) the students are presented with three
options. The (a) option is the most aggressive, the (b) option is avoidant, and the (c) option is
constructive. Score (a) as 1, (b) as 2, and (c) as 3. If there is more than one scenario sum across
the scenarios. The lower the score the more aggressive the response to the situation.

Emotional Management. Students are asked to respond to items (3 in the elementary
condition and 6 in the secondary condition) that tap into their ability to recognize and manage
their own emotions during conflict.

You can treat these items as individual items or you can sum across them.

“Strongly agree” is coded as 4, “Agree” is coded as 3, “Disagree” is coded as 2, and
“Strongly Disagree” is coded as 1. The higher the scores the more emotional management the
student is reporting.
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Young Student Survey Grades 3-5
Student Conflict Perception and Attitude Scale Grades 6-9

Student Conflict Perception and Attitude Scale Grades
10-12

Purpose: To measure the conflict orientation of students.

Who Completes the Form? Students at all age levels from grades 3-12 can complete these
forms as long as they use the right one for their age group.

When Do They Complete the Form? They can complete the form before mediation training,
conflict training, or curriculum infusion. And then they should complete the form at the end of
the semester or year of program implementation.

Special Scoring Instructions and Validity:

The CPAS instruments are to be used in conjunction with each other. There are 4 versions of the
instrument all asking the same questions, though in slightly different ways for four different
groups of participants; young children, adolescents, educators and parents. Each instrument
measures the same two constructs, perceptions of conflicts, where perception is defined by
frequency of 5 types of conflict, and attitude about conflict which is defined by positively
skewed belief statements about conflict and conflict behaviors. The purpose is to examine
whether or not CRE training can positively influence both perceptions of conflict as well as
beliefs about conflict for the major participants and stakeholders of the school. The instrument is
designed to track changes in both attitude and perceptions over time and to determine the validity
of those perceptions among the major stakeholders of the school.

HOW TO USE

Ideally these instruments ought to be used in conjunction with each other and used repeatedly
over the course of the school year - before, during, and after CRE training. The surveys can also
be used in a pretest posttest evaluation. Thus a minimum of two copies of the instrument ought to
be made (pre/post test). One examines the pretest information against the posttests and looks for
changes over time. Research has demonstrated that perceptions of conflicts change over time.
Sandy, 2000 reported that research using perception scales of conflict almost always
demonstrated an observed increase of conflict immediately following CRE trainings. The reason
being that CRE training makes people more sensitive to conflicts. Over time though, if the
school is working to reduce conflicts, this survey will help in documenting the reduction of those
conflicts.
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HOW TO SCORE

The first part of the instrument measure raw numbers of perceived conflicts. Tally the sum for
each category and then calculate the average for each category. Using the rubric provided on the
survey, if the average number of conflicts per day approach or exceed 5 then that conflict would
be considered as a very common conflict category, and one that needs to addressed. Repeat this
process throughout the training comparing the new measures against this first measure. Ideally,
over time you should see an increase soon following the training and then a decrease as the CRE
becomes more entrenched in the school community.

The second part of this instrument deals with attitudes about conflict. It is a positively skewed
scale. That means all the survey questions are designed to elicit positive aspects of conflict. Thus
high scores on the scale indicate that one has a relatively healthy or good attitude and belief
system around conflict and low scores indicate that one has relatively poor attitudes regarding
conflict. Ideally, attitudes on the pretest that are low will improve after CRE training on the
posttest and attitudes that are high on the pretest will remain high after CRE training.

Again, the scoring is straight forward. A perfect high score is 110 points and a low of 22 (a high
of 75 for Young Student Survey and a low of 15). Subtract pretest from posttest scores and
determine if there was a gain or loss in the scores.

VALIDITY AND RELIABILITY

Variants of two of these instruments have undergone some reliability and validity work ups.
Table of specifications are available for the educator and adolescent instruments and some work
has been conducted on the reliability and validity of the adolescent and educator instruments. No
reliability or validity work has been conducted on the young children or parents instruments.
Test retest reliability estimates for the five perception categories, have been recorded at or above
.80. Test and retest reliability for the attitude survey have hovered between .63 - .88. Chronbach
reliability for the instruments have been better with alpha coefficients for both instruments
recorded at or close to .90. In addition, some validity work has been conducted looking at the
rate of agreement or correlation between the teachers and adolescent responses. There are high
correlations between teachers and adolescents on the perception scales >.80 and moderate
correlations on the overall attitude scores of the two instruments .45 - .63.
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Conflict Resolution Basic Knowledge Test --- Grades 3-5

Purpose: To measure the basic conflict knowledge and conflict orientation of students.

Who Completes the Form? Students at grades 3-5.

When Do They Complete the Form? They can complete the form before mediation training,
conflict training, or curriculum infusion. And then they should complete the form at the end of

the semester or year of program implementation.

Special Scoring Instructions and Validity: The answers to the questions are indicated in bold
below.

15. CONFLICTS HAPPEN ALL THE TIME. T F
16. TALKING IS A GOOD WAY TO END A CONFLICT. T F
17. FIGHTING IS A GOOD WAY TO END A CONFLICT. T F
18. CONFLICTS ARE PART OF NATURE . T F
19. MEDIATION IS A NEW WAY TO FIGHT. T F
20. ITISBETTER TO TALK WHEN YOU ARE NOT ANGRY. T F
21. WE SHOULD NOT BE VIOLENT TO EACH OTHER. T F
22. VIOLENCE HURTS PEOPLE AND THAT IS GOOD. T F
23. TALKING ISBETTER THAN HITTING. T F
24. YOU CAN HAVE A CONFLICT OVER ANYTHING. T F
11. ACONFLICT IS A PROBLEM BETWEEN PEOPLE. T F
12. ALL CONFLICTS ARE BAD. T F
13. CONFLICT RESOLUTION IS ALSO PROBLEM SOLVING. T F
14. ONLY TWO PEOPLE CAN NEGOTIATE . T F
15. THERE ARE THREE OR MORE PEOPLE IN A MEDIATION. T F

The scoring is straight forward. A perfect score is 15 points and a low score could be 0. When you prepost test the
students subtract the pretest scores from the posttest scores. Ideally, if the CRE training was effective, those
students who exhibited low pretest scores will hopefully have higher posttest scores
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Conflict Resolution Basic Knowledge Test --- Middle School

Purpose: To measure the conflict knowledge of students.
Who Completes the Form? Students at grades 6-8.

When Do They Complete the Form? They can complete the form before mediation training,
conflict training, or curriculum infusion. And then they should complete the form at the end of
the semester or year of program implementation.

Special Scoring Instructions and Validity:

True
False
True
True
True
True
False
True
False
10. False
11. False
12. True
13. False
14. False
15. True
16. True

LCoNook~wWNE

High School Conflict Resolution Knowledge Test

Purpose: To measure the basic conflict knowledge of students.

Who Completes the Form? Students at grades 9-12.

When Do They Complete the Form? They can complete the form before mediation training,

conflict training, or curriculum infusion. And then they should complete the form at the end of
the semester or year of program implementation.
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Special Scoring Instructions and Validity: The correct answers are:

1. The process by which a third party is asked to resolve a dispute between two parties is called

negotiation
arbitration
mediation
exoneration

2. The process by which an agreed upon expert or judge is asked to resolve a dispute between to or more parties is
called.

trial
litigation
mediation
arbitration

3. The process by which two people discuss and reach an agreement over some dispute is called.

negotiation
agitation
litigation
arbitration

4. The process by which groups of people resolve a dispute is known as

25. group arbitration.

26. group problem solving
27. group trial resolution
28. group negotiation

5. The technique that is used during mediation when two disputants have reached some type of impasse and the
mediator/s discuss options with the disputants separate from each other is called.

e. caucusing
f. canvassing
g. collecting

h. converting

6. The mediation cadre should be composed of a sample of

all the smart kids in school

all the athletes and cheerleaders
all the students

all the of the city

SQ o

7. The central role of the mediator is to

guide the disputants to a mutual resolution
guide the disputants to good lawyers

guide the disputants into suspensions

guide the disputants to a the right answer

SQ o
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8. One role of the co-mediator is to

assist the mediator in the paperwork.
assist the mediator in blaming the disputants.
assist the mediator is suspending the disputants.

Qo

h. assist the mediator in shaming the disputants
9. Mediation can best be used to resolve which one of the following disputes

non-violent arguments between two or more disputants.
violent arguments between multiple disputants

already suspended disputants who want back into school
disputants expelled for fighting

SQ o

10. Negotiation can be used to resolve which one of the following disputes

a long standing feud between disputants

short term conflict between two people

short but violent exchange between gangs

long term violent exchanges between two people

Sa o

Fill In The Blank (1 Point Each). Write the correct answer in the space provided.
What are the six steps to the mediation process

11. Introduction
12.Storytelling

13. Problem Solving
14. Brainstorming
15. Resolution

16. Departure

What are the ground rules to any mediation
17. No name calling

18. One person talks at a time

19. Remain seated

20. No put downs

Short Answer: (1 Point Each)

Convert the following into “I”” statements.
Any answer similar to the proposed key.
21. You should know better dating that guy.

I am upset that you are dating because | feel he treats you really bad.

22. You’re such a lying creep.

I am upset with you when you tell me things that | do not feel are true.
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23. You always get your way.

I am angry with you because you are trying to get your way in this matter and we need to reach a
compromise.

24. You should never have been elected team captain.

| feel frustrated when you make calls that are opposite of what the coach made.

25. What a whiner.

I get really annoyed when you talk this way because it makes me feel like | am the cause of your distress.
The scoring is straight forward. A perfect score is 25 points and a low score could be 0. When you prepost test the

students subtract the pretest scores from the posttest scores. Ideally, if the CRE training was effective, those
students who exhibited low pretest scores will hopefully have higher posttest scores

Parent’s Conflict Perception and Attitude Scales

Purpose: To measure the conflict orientation of parents.
Who Completes the Form? Parents.

When Do They Complete the Form? They can complete the form before mediation training,
conflict training, or curriculum infusion. And then they should complete the form at the end of
the semester or year of program implementation.

Special Scoring Instructions and Validity:

The CPAS instruments are to be used in conjunction with each other. There are 4 versions of the instrument all
asking the same questions, though in slightly different ways for four different groups of participants; young children,
adolescents, educators and parents. Each instrument measures the same two constructs, perceptions of conflicts,
where perception is defined by frequency of 5 types of conflict, and attitude about conflict which is defined by 22
positively skewed belief statements about conflict and conflict behaviors. The purpose is to examine whether or not
CRE training can positively influence both perceptions of conflict as well as beliefs about conflict for the major
participants and stakeholders of the school. The instrument is designed to track changes in both attitude and
perceptions over time and to determine the validity of those perceptions among the major stakeholders of the school.

HOW TO USE

Ideally these instruments ought to be used in conjunction with each other and used repeatedly over the course of the
school year - before, during, and after CRE training. The surveys can also be used in a pretest posttest evaluation.
Thus a minimum of two copies of the instrument ought to be made (pre/post test). One examines the pretest
information against the posttests and looks for changes over time. Research has demonstrated that perceptions of
conflicts change over time. Sandy, 2000 reported that research using perception scales of conflict almost always
demonstrated an observed increase of conflict immediately following CRE trainings. The reason being that CRE
training makes people more sensitive to conflicts. Over time though, if the school is working to reduce conflicts, this
survey will help in documenting the reduction of those conflicts.
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HOW TO SCORE

The first part of the instrument measure raw numbers of perceived conflicts. Tally the sum for each category and
then calculate the average for each category. Using the rubric provided on the survey, if the average number of
conflicts per day approach or exceed 5 then that conflict would be considered as a very common conflict category,
and one that needs to addressed. Repeat this process throughout the training comparing the new measures against
this first measure. Ideally, over time you should see an increase soon following the training and then a decrease as
the CRE becomes more entrenched in the school community.

The second part of this instrument deals with attitudes about conflict. It is a positively skewed scale. That means all
the survey questions are designed to elicit positive aspects of conflict. Thus high scores on the scale indicate that one
has a relatively healthy or good attitude and belief system around conflict and low scores indicate that one has
relatively poor attitudes regarding conflict. Ideally, attitudes on the pretest that are low will improve after CRE
training on the posttest and attitudes that are high on the pretest will remain high after CRE training.

Again, the scoring is straight forward. A perfect high score is 110 points and a low of 22. Subtract pretest from
posttest scores and determine if there was a gain or loss in the scores.

VALIDITY AND RELIABILITY

Variants of two of these instruments have undergone some reliability and validity work ups. Table of specifications
are available for the educator and adolescent instruments and some work has been conducted on the reliability and
validity of the adolescent and educator instruments. No reliability or validity work has been conducted on the young
children or parents instruments. Test retest reliability estimates for the five perception categories, have been
recorded at or above .80. Test and retest reliability for the attitude survey have hovered between .63 - .88.
Chronbach reliability for the instruments have been better with alpha coefficients for both instruments recorded at or
close to .90. In addition, some validity work has been conducted looking at the rate of agreement or correlation
between the teachers and adolescent responses. There are high correlations between teachers and adolescents on the
perception scales >.80 and moderate correlations on the overall attitude scores of the two instruments .45 - .63.

Teacher Conflict Perception and Attitude Scales

Purpose: To measure the conflict orientation of teachers.
Who Completes the Form? Teachers.

When Do They Complete the Form? They can complete the form before mediation training,
conflict training, or curriculum infusion. And then they should complete the form at the end of
the semester or year of program implementation.

Special Scoring Instructions and Validity:

The CPAS instruments are to be used in conjunction with each other. There are 4 versions of the instrument all
asking the same questions, though in slightly different ways for four different groups of participants; young children,
adolescents, educators and parents. Each instrument measures the same two constructs, perceptions of conflicts,
where perception is defined by frequency of 5 types of conflict, and attitude about conflict which is defined by 22
positively skewed belief statements about conflict and conflict behaviors. The purpose is to examine whether or not
CRE training can positively influence both perceptions of conflict as well as beliefs about conflict for the major
participants and stakeholders of the school. The instrument is designed to track changes in both attitude and
perceptions over time and to determine the validity of those perceptions among the major stakeholders of the school.
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HOW TO USE

Ideally these instruments ought to be used in conjunction with each other and used repeatedly over the course of the
school year - before, during, and after CRE training. The surveys can also be used in a pretest posttest evaluation.
Thus a minimum of two copies of the instrument ought to be made (pre/post test). One examines the pretest
information against the posttests and looks for changes over time. Research has demonstrated that perceptions of
conflicts change over time. Sandy, 2000 reported that research using perception scales of conflict almost always
demonstrated an observed increase of conflict immediately following CRE trainings. The reason being that CRE

training makes people more sensitive to conflicts. Over time though, if the school is working to reduce conflicts, this
survey will help in documenting the reduction of those conflicts.

HOW TO SCORE

The first part of the instrument measure raw numbers of perceived conflicts. Tally the sum for each category and
then calculate the average for each category. Using the rubric provided on the survey, if the average humber of
conflicts per day approach or exceed 5 then that conflict would be considered as a very common conflict category,
and one that needs to addressed. Repeat this process throughout the training comparing the new measures against
this first measure. Ideally, over time you should see an increase soon following the training and then a decrease as
the CRE becomes more entrenched in the school community.

The second part of this instrument deals with attitudes about conflict. It is a positively skewed scale. That means all
the survey questions are designed to elicit positive aspects of conflict. Thus high scores on the scale indicate that one
has a relatively healthy or good attitude and belief system around conflict and low scores indicate that one has
relatively poor attitudes regarding conflict. Ideally, attitudes on the pretest that are low will improve after CRE
training on the posttest and attitudes that are high on the pretest will remain high after CRE training.

Again, the scoring is straight forward. A perfect high score is 110 points and a low of 22. Subtract pretest from
posttest scores and determine if there was a gain or loss in the scores.

VALIDITY AND RELIABILITY

Variants of two of these instruments have undergone some reliability and validity work ups. Table of specifications
are available for the educator and adolescent instruments and some work has been conducted on the reliability and
validity of the adolescent and educator instruments. No reliability or validity work has been conducted on the young
children or parents instruments. Test retest reliability estimates for the five perception categories, have been
recorded at or above .80. Test and retest reliability for the attitude survey have hovered between .63 - .88.
Chronbach reliability for the instruments have been better with alpha coefficients for both instruments recorded at or
close to .90. In addition, some validity work has been conducted looking at the rate of agreement or correlation
between the teachers and adolescent responses. There are high correlations between teachers and adolescents on the
perception scales >.80 and moderate correlations on the overall attitude scores of the two instruments .45 - .63.

Teacher Observation Form

Purpose: To get information from teachers about how they evaluate the emotional management
behavior of students in their class.

Who Completes the Form? Teachers complete the form about specific students in class who
have participated in peer mediation and/or CRE programs and training.
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When Do They Complete the Form? They can complete the form before mediation training,
conflict training, or curriculum infusion. And then they should complete the form at the end of
the semester or year of program implementation.

Special Scoring Instructions and Validity: The instrument is designed to be summed across the
first 12 items. The highest possible score on these items is 48 and the lowest is 12. Item #13 on
frequency of instigating conflict is treated as a stand alone item.

Parent Feedback Form

Purpose: To get information from parents about how they see the emotional management and
temperment of their child.

Who Completes the Form? Parents.

When Do They Complete the Form? They can complete the form before mediation training,
conflict training, or curriculum infusion. And then they should complete the form at the end of
the semester or year of program implementation.

Special Scoring Instructions and Validity: The instrument is designed to be summed across
the first 12 items. The highest possible score on these items is 48 and the lowest is 12,

The semantic differential scales ask parents to assess their child’s temperament on a
series of bi-polar adjectives. Assign scores in terms of left to right for each scale, with the left
most space being coded as 7 and the right-most space coded as 1.

The scales can be treated separately or they can be summed. If summed, reverse score

items: Aggressive/Not Aggressive and Bad/Good. If summed, the highest total score is 63 and
the lowest score is 9.

Peer Mediator Experiences

Purpose: To find out how peer mediators feel about their experience in the peer mediation
program.

Who Completes the Form? Students at all age levels from grades 3-12 can complete these
open-ended measures, but they are best used for grades 3-9.

When Do They Complete the Form? They can complete the form at the end of the semester or
year of program implementation.

Special Scoring Instructions and Validity: These open-ended measures have been used in
several studies. There are categories of behavior already identified as response options.
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Is It Ok? (Normative Beliefs About Aggression Scale)
Purpose: To measure the aggressive orientation of elementary and middle school students.
Who Completes the Form? Students at all age levels from grades 3-8.

When Do They Complete the Form? They can complete the form before mediation training,
conflict training, or curriculum infusion. And then they should complete the form at the end of
the semester or year of program implementation.

Special Scoring Instructions and Validity:

Normative Orientations to Beliefs About Aggression: The Normative Orientation to
Beliefs About Aggression (NOBAGS) scale (Husemann, Eron, Guerra, & Crawshaw, 1994;
Husemann & Guerra, 1997) is a 20-item scale designed to measure a child’s perception of the
acceptability of aggressive responses (both verbal and physical) under varying conditions of
provocation. The items are responded to on a 4-point Likert scale (with “4” being “Really
Wrong” and “1” being “Really OK™). A general aggressiveness score is calculated across the
items, regardless of the provocation condition. In addition, scores can be calculated for “weak
provocation conditions” and “strong provocation conditions”. Weak provocation conditions ask
the students whether a certain behavior (i.e., hitting, screaming) is OK if the person “says
something bad”. The strong provocation condition asks the students whether a certain behavior is
OK if the person “hits”. On the general aggression, weak provocation, and strong provocation
scales of the NOBAGS, the lower the score the less aggressive the response.

Given the construction of the measure be careful when you are scoring to follow the
instructions for scoring Really Wrong as 4, Sort of Wrong as 3, Sort of OK as 2, and Really OK
as 1.

If you are calculating the general aggressiveness score across all items the highest
possible score is 80 and the lowest score is 20. The LOWER the score the more aggressive the
orientation of the student.

If you are calculating the “weak provocation” condition, only add the items that focus on
what to do if someone “says something bad (#1, 2, 3, 4,). If you are calculating the “strong
provocation” condition, only add the items that focus on what to do if someone hits you (#5, 6, 7,
8).
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How Do You Argue (Verbal Aggressiveness Scale)

Purpose: To measure the conflict orientation of students and their self-reported response to
conflict situations.

Who Completes the Form? Students at all age levels from grades 3-12 can complete these
open-ended measures, but they are best used for grades 3-9.

When Do They Complete the Form? They can complete the form before mediation training,
conflict training, or curriculum infusion. And then they should complete the form at the end of
the semester or year of program implementation.

Special Scoring Instructions and Validity: These open-ended measures have been used in
several studies. There are categories of behavior already identified as response options.

The Verbal Aggressiveness Scale was used in high schools. Designed and validated by Infante
and Wigley (1986), the VAS measures the level of verbal aggressiveness (rather than physical
aggressiveness) of individuals. Verbal aggression is conceptualized as a personality trait that
predisposes persons to attack the self-concepts of other people instead of, or in addition to, their
positions on issues. The VAS has been validated in numerous studies using adult and adolescent
populations.

This scale is designed to be summed across all 20 items. Reverse score items 1, 3, 5, 8, 10, 12,
14, 15, 17, 20. The highest possible score is 100 and the lowest is 20. The higher the score the
more verbally aggressive the student.
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Appendix G

Create a Constructive Conflict Community
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STUDENT INTERVIEW PROTOCOL
FOR THE CONSTRUCTIVE CONFLICT
COMMUNITY

Now that you have had Conflict Resolution Education for a while in your school | would like to
ask you a few questions about an idea called the Constructive Conflict Community.

Part I.
1. How would you define or describe a Constructive Conflict Community?

If there is no answer or the respondent does not know provide the respondent with the
following definition. Otherwise record their definition.

A Constructive Conflict Community is any community that embraces the principles
of resolving conflict non-violently. This includes viewing conflict as an opportunity
rather than a threat. Central to the mission of a Constructive Conflict Community is to
teach people how to resolve conflict in creative and positive ways. This would include
the teaching of a variety of methods such as mediation, negotiation, arbitration, group
problem solving, consensus building and elections.

2. To what extent do you believe a Constructive Conflict Community has been created in your
school?

3. What are some examples of activities that have been used to build a Constructive Conflict
Community in your school?

4. How valuable do you feel it has been to build a Constructive Conflict Community in your
school?

This will probably elicit a short response. Probe for more information by using the following
question?

How would you describe the value that has been brought to your school by building a
Constructive Conflict Community?

5. What would you like to see done to help build a more Constructive Conflict Community?
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Part I1.

6. Has there been any efforts to expand the school’s vision of the Constructive Conflict
Community to your surrounding community?

If no try to probe by restating the question. If an affirmative response ask the respondent to
expound upon the question with the following question:

Can you describe any activities that the school has done to help foster a Constructive

Conflict Community outside the school?

7. How effective do you believe these efforts have been in fostering a Constructive Conflict
Community?

8. If there has been no effort who do you think would be good contacts in the area to help
expand the creation of a Constructive Conflict Community?

Probe for responses — If none suggest a couple like the business community, clergy, non-
profit agencies, law enforcement agencies, etc.
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TEACHER INTERVIEW PROTOCOL
FOR THE CONSTRUCTIVE CONFLICT
COMMUNITY

Now that you have had Conflict Resolution Education for a while in your school | would like to
ask you a few questions about an idea called the Constructive Conflict Community.

Part I.
1. How would you define or describe a Constructive Conflict Community?

If there is no answer or the respondent does not know provide the respondent with the
following definition. Otherwise record their definition.

A Constructive Conflict Community is any community that embraces the principles
of resolving conflict non-violently. This includes viewing conflict as an opportunity
rather than a threat. Central to the mission of a Constructive Conflict Community is to
teach people how to resolve conflict in creative and positive ways. This would include
the teaching of a variety of methods such as mediation, negotiation, arbitration, group
problem solving, consensus building and elections.

2. To what extent do you believe a Constructive Conflict Community has been created in your
school?

3. What are some examples of activities that have been used to build a Constructive Conflict
Community in your school?

4. How valuable do you feel it has been to build a Constructive Conflict Community in your
school?

This will probably elicit a short response. Probe for more information by using the following
guestion?

How would you describe the value that has been brought to your school by building a
Constructive Conflict Community?

5. What would you like to see done to help build a more Constructive Conflict Community?
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Part Il.

6. Has there been any efforts to expand the school’s vision of the Constructive Conflict
Community to your surrounding community?

If no try to probe by restating the question. If an affirmative response ask the respondent to
expound upon the question with the following question:

Can you describe any activities that the school has done to help foster a Constructive
Conflict Community outside the school?

7. How effective do you believe these efforts have been in fostering a Constructive Conflict
Community?

8. If there has been no effort who do you think would be good contacts in the area to help
expand the creation of a Constructive Conflict Community?

Probe for responses — If none suggest a couple like the business community, clergy, non-
profit agencies, law enforcement agencies, et.,
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PARENT INTERVIEW PROTOCOL FOR
THE CONSTRUCTIVE CONFLICT COMMUNITY

Now that you have had Conflict Resolution Education for a while in your school | would like to
ask you a few questions about an idea called the Constructive Conflict Community.

Part I.
1. How would you define or describe a Constructive Conflict Community?

If there is no answer or the respondent does not know provide the respondent with the
following definition.
Otherwise record their definition.

A Constructive Conflict Community is any community that embraces the principles
of resolving conflict non-violently. This includes viewing conflict as an opportunity
rather than a threat. Central to the mission of a Constructive Conflict Community is to
teach people how to resolve conflict in creative and positive ways. This would include
the teaching of a variety of methods such as mediation, negotiation, arbitration, group
problem solving, consensus building and elections.

2. To what extent do you believe a Constructive Conflict Community has been created in your
child's school?

3. What are some examples of activities that have been used to build a Constructive Conflict
Community in your child's school?

4. How valuable do you feel it has been to build a Constructive Conflict Community in your
child's school?

This will probably elicit a short response. Probe for more information by using the following
question?

How would you describe the value that has been brought to your school by building a
Constructive Conflict Community?

5. What would you like to see done to help build a more Constructive Conflict Community?
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Part I1.

6. Has there been any efforts to expand the school’s vision of the Constructive Conflict
Community to your surrounding community?

If no try to probe by restating the question. If an affirmative response ask the respondent to
expound upon the question with the following question:

Can you describe any activities that the school has done to help foster a Constructive
Conflict Community outside the school?

7. How effective do you believe these efforts have been in fostering a Constructive Conflict
Community?

8. If there has been no effort who do you think would be good contacts in the area to help
expand the creation of a Constructive Conflict Community?

Probe for responses — If none suggest a couple like the business community, clergy, non-
profit agencies, law enforcement agencies, etc.
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Administration and Scoring Information

INTERVIEW PROTOCOLS FOR THE
CONSTRUCTIVE CONFLICT COMMUNITY

Purpose: The purpose for this set of protocols is to gather information on how well CRE has
informed as well as inspired participants to extend their understanding of CRE to the larger
community.

Who Completes the Interview?: Site Leadership Team members or any staff member charged
with evaluation.

When do They Complete the Interview?: Throughout the CRE program implementation.
Special Scoring Instruction and Validity Information:
HOW TO USE

Ask the questions in order. If you have non-responsive people try rewording or restating the
question until you are sure they understand the question. You can use some of the prompts
provided on the protocols or ones you develop that may be more appropriate for your respondent.

In the event that the respondents do not know what a Constructive Conflict Community is than
read the definition provided on the protocol.

Record responses on a separate sheet of paper.

HOW TO SCORE

There really is no one correct way to score the interview. An easy and viable way to analyze the
responses is to search out a key word pattern. A keyword is a word or words that the respondent
uses persistently. Sometimes these words are used by more than one person. The idea behind this
is to search out if a pattern of key word responses emerge. For example, if the respondent uses a
certain word that conveys their liking for a particular aspect of the CRE program that word, and
similar words, are key to focus on regarding positive aspects of creating a Constructive Conflict
Community. It will also be instructive to see what other key words are used by the other
respondents in the interview process. Similar words would indicate that some common language
Is used in the community which would than allow you to find other patterns in the community.

VALIDITY AND RELIABILITY

This instrument has not been tested. No information is available on its validity other than the questions appear to
have high face validity in that they ask a set of questions that are all related to the same construct.
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